HiABUILEHHSM CBOTO KYJBTYPHOTO 1 OCBITHHOT'O PIBHIB; BMi€ CaMOCTIMHO HaOyBaTu
HEOOX1IHUX JIJIsl MPOQECiitHOI AiSTbHOCTI 3HaHb, BMiHBb 1 HABUYOK.

Heo0x11H0 nornubaoBaTH OCMUCIEHHS 1HPOPMaLIHKUX 3B’ SI3KIB Ta iX pol y
Cy4yaCHOMY CBITI Ta Ha L1 HAYKOBIil OCHOBI 3HAMOMHTH CTYJEHTIB 13 MPUHLUIIAMHU
YCBIJOMJIEHO-TPAMOTHOT'O BIJHOILIEHHS A0 3ac00iB MacoBoi iH(popmariii. Oco0auBo
BOKJIMBUM € 3aXUCT BijJ 1H(OpPMAIIMHOTO MPECUHTY peKIaMHu, PYWHIBHOTO BILJIMBY
KOMIT FOT€PHUX 1rOp TOMIO.

Heo0xigHO BHMXOBYBaTHM Yy CTYJICHTIB KPUTHYHE CTaBJEHHS J0 3aco0iB
MacoBoi iH(opMallii Ta KOMyHIKaIlii # 0cCOONIMBO 10 TUX MOTOKIB BifeoiH(opMmarlii,
K1 TPaBMYIOTh MCHUXIKY CTYJIEHTIB 300paK€HHSIM CIIEH HACWUJIBLCTBA, €TOIECHTPU3MY
ab0 pI3HUX CTEpeOoTHNiB Ta «mTaMmmiBy. [lumM moTokam ticeBno iH(opMaIltii
HEOOX1JTHO TPOTHUCTABIATH KPUTUYHE MHCICHHS, 3aCHOBAHE Ha PalllOHAJIHLHOMY
Mi3HaHHI ¥ OIIHII PEaTbHOCTI Ta TUX MEPEKPYUYCHUX JAAHUX MPO Ti UM 1HIII MOAIT, SKi
NOIIUPIOIOTh  3aco0M  MacoBoi iHGopmarii. Jly)ke BaXJIMBHUM € BUXOBaHHS
BiJIMTOBIATPHOTO BiTHOMICHHS 3 OOKY TBOPIIIB 1 CIOXHUBAYiB iH(popMallii. AKIIEHT
NOBUHEH TMEPEHOCUTHCS Ha TMOUIMPEHHS B CTYJIEHTChKIM ayauTopii Menia
IPaMOTHOCTI — 3HaHHS PO POJIb KOMYHIKaLIMHUX 3aC001B Y Cy4YaCHOMY JKUTTI.

MeniarpaMOTHICTh — 11€ HE CTUIBKM NEBHUM 3amac 3HaHb — CKUIbKM BMIHHS,
mpoliec, Crnoci0 MHCIEHHS, 110, TOAIOHO OCMHUCIEHOMY YHMTAaHHIO, IIOCTIHHO
BJIOCKOHATIOETHCS. ['0JIOBHUM /J1 Melia TPaMOTHOCTI € HEe 3HaHHSI BCIX BIAMOBIACH, a
MOCTaHOBKA MPABWJIbHUX 3aITUTaHb 110JI0 BChOTO, IO CTYJEHT 0aUHTh, YUTAE I MHUILIE.

KputnuHe MHCIEHHS  BUABIAETBCS  ChOTOJHI  TIEHO  KUTTE3TATHOIO
MEPCTIEKTUBOIO PO3BUTKY «HAYKU MUCITHUTHY», sIKa BIANOBIAa€ ymMoBaM €(EeKTHUBHOI
KUTTENSUIBHOCTI JIIOAUHU 1HGOPMAIIHHOTO cycninbcTBa. CTYIEHT, SKUH KPUTHUYHO
MUCJIUTh, 3[aT€H BHU3HAYUTH TPoOOJeMy; TIEPEeBIpUTH Ta IPOAHATI3yBaTH
BUKOpHCTaHy i1H(OpMalliio; BpaxyBaTH aJbTEPHATHBHI TOYKH 30DPY; CHHTE3YBaTH
3100y Tl 3HAHHS; 3pOOUTH BUCHOBKH Ta MPUMHATH ONTUMAJIbHE PIIIICHHS.

COPING WITH THE PROBLEMS OF MIXED ABILITY CLASSES

O.D. Shvets, State Higher Educational Institution ‘National Mining University’,
Dnipropetrovsk

A wide range of language proficiency levels in the class is universal today
which makes it difficult to meet the learning needs of all the individual students.
Students have different skill levels, they learn at different speeds, and their
motivation to learn varies. Mixed ability classes are really challenging. Teachers need
to find such strategies which will be helpful for all types of learners of the classroom,
develop new ideas, and bring variety in the class to cope with such problems. Using
different teaching aids in the classroom helps to motivate all the learners. Applying
learner centered methods inside the classroom can be the easiest way to deal with
stronger as well as weaker students.

The best way to approach this is to use the same basic material as a source and
adapt the related activities to several levels so that each student is doing an
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assignment appropriate to his or her level. This practice is often known as
“differentiated instruction” (Saldana, 2005).

Small groups could be most useful in working with mixed ability classes.
Students are placed into mixed level groups and given a different project or
assignment to complete. At the end of the assignment, each group reports back to the
class on their completed project. Another way to organize groups is to divide the
students by level and give each group a different assignment appropriate to their
level. For example, a lower level group might be asked simple true/false questions
about the content of the text they are reading. The middle level group might be
assigned to answer questions that require longer, more involved answers. Finally, the
advanced group might be given more open-ended discussion questions to answer.
The important thing is to meet each learner in his or her area of need (Hubbard,
1983).

To organize students to work in pairs is advantageous in that it provides them
with better opportunities to practice their English in a communicative way. Like
group work, the pairs can be either equal or mixed in terms of ability level.

For a more individualized approach, students are assigned to read, for example,
and come up with a set of tasks in increasing order of difficulty, from simple
true/false questions to complicated discussions that involve interpretations or
presenting and defending a point of view. These tasks can be printed out on cards.
The students should be given a set amount of time to finish the activity. As they
finish each task, they can be given the next card with the task at the next level of
difficulty. In that way, the more advanced learners will quickly complete the lower-
level tasks (which will also serve as a warm-up) and move on to the higher ones,
while the lower-level learners will have the time that they need to complete the tasks
which are appropriate to them (Hubbard et. Al.,1983).

The following techniques can also be recommended to apply while dealing
with mixed ability classes.

1. Encourage cooperation within the classroom.

2. Accept all your students’ contributions.

4. Involve the whole class in the checking phase.

5. Use your students’ non-linguistic skills, e.g. their knowledge of other subjects.
8. Make the most of group and pair work.

10. Treat your students as people who think.

Self-study which is an integral part of any ESP course and takes about 30-60
per cent of overall students’ load fosters students’ independent and autonomous
learning, enhances their job-related skills, and develops communicative language
competences, cognitive skills and learning strategies, including self-organisation.

Mixed level groups require a great deal of thoughtful planning on the part of
the teacher. Besides, tasks of the teacher are also to raise students’ awareness about
how they are learning; make the learning process transparent for students; help
students develop their cognitive abilities; and get them actively involved in the
learning process.
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